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(i) 
 
ABSTRACT 
The purpose of this study was to investigate and explore the challenges faced by female 
secondary school principals when discharging their duties. This study was done because it was 
not a normal practice before 1994 to have a female person as the head of a learning 
institution. This was specifically linked to the implementation of equity as enshrined and 
entrenched in the constitution no.108, of 1996 of the Republic of South Africa. It is almost 18 
years since the proclamation of equity in the constitution; it was therefore of great importance 
to evaluate the ground covered in terms of implementation of this equity. The equity 
mentioned in Chapter 2, section 9 of the constitution resulted in the formulation of the 
Employment Equity Act no.55 of 1998 as amended. The implementation of the Employment 
Equity Act no.55 of 1998 was expected to have an impact on the way the female school 
secondary principals were received by the community. Currently all departments are compelled 
to employ women in managerial positions and this receives opposition in some sectors of the 
population. This study was conducted in Qumbu education district in the Eastern Cape Province 
of South Africa. It focused on secondary school principals. The study used a quantitative 
research design to elicit data from the respondents. Data were collected from 46 participants 
through the use of a questionnaire. 32 questionnaires were returned and the data were 
processed. The Statistical Package for Social Sciences (SPSS) was used in the analysis of the 
data. The findings of the study revealed several challenges confronting female secondary 
school principals both in the workplace and at home. In the workplace, on one hand, female 
principals are faced with insubordination from male educators; poor parental involvement and 
cultural stereotypes; and on the other hand, at home, they were confronted by minimal support 
from their partners/ spouses. In the light of the findings, the researcher recommended that the 
Department of Basic Education organize capacity-building workshops to develop leadership 
skills; replacement strategies for ageing principals; women‟s conferences to advocate women‟s 
rights; and programmes for female principals and their husbands, called Men As Partners 
(MAP). The study succeeded in portraying a picture of what is presently taking place in 
secondary schools that are headed by female principals. Some of the limitations encountered 
by the researcher during the study included the reluctance of the participants to take part in 
the research, the non-accessibility of schools in deep rural areas, the return rate of completed 
questionnaires; and the obtaining of permission to undertake the study. 
Key words: Insubordination, Parental involvement, Leadership, Management, Rural 
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CHAPTER 1  
GENERAL ORIENTATION TO THE STUDY 
 
1.1 Introduction 
The study is on the investigation of the challenges that face female secondary school 
principals in schools of the Qumbu education district between Mthatha and Mt.Frere. The 
study takes place in the years 2011 and 2012 when many women became principals in what 
used to be a male-dominated domain. The questionnaire was an instrument that was used to 
elicit data from the respondents. The respondents were female secondary school principals of 
varying marital status and age.    
This chapter of the research presented the background to the study, the statement of the 
problem, the objectives of the study, the rationale for the study, the significance of the study, 
the theoretical framework, the delimitations and limitations to the study and the definition of 
terms.  
 
1.2 Background to the study 
Coleman (2007, p.383) stated that gender is one of the ways in which individuals can be 
marginalized in accessing and exercising leadership but its influence and impact is pervasive 
both over time and across national borders. In many countries women have been sidelined 
when it came to the management and administration of schools.  
The teaching profession has been perceived by many for a long time as a feminine profession 
because there were and are still many females that serve as teachers. What is surprising is 
that the number of female teachers in leadership and management positions is lower than the 
number of male educators. 
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Coleman (2007, p.384) pointed out that the broad context for the years spanning the time 
covered by these surveys was one where women in the UK and elsewhere in the developed 
world had made some limited progress in accessing leadership positions. The same author 
further stated  that the increase in the proportion of women reaching headship over the years 
between the surveys had therefore been against a background of increasing feminization of 
the teaching workforce and where men were still proportionately much more likely to achieve 
leadership status than were women. He further stated that equal opportunities legislation 
provided a basis on which women and others who have faced discrimination were enabled to 
take a more equal part in all aspects of society. He also pointed out that the awareness of 
work life balance issues meant that there was more acceptance of the idea that men played a 
meaningful role in the home and that some employers were adopting „family friendly‟ policies.  
Bradbury and Gunter (2006, p. 493) stated that women in England presented a more complex 
co-existence of head teacher and motherhood where one was almost superimposed on the 
other and each affected the shape of the other. 
Adam and Hambright (2004, p. 210) asserted that a  study on barriers to US women aspirants‟ 
to school administration found that the teacher leaders were discouraged from becoming 
principals primarily because of their concerns about losing contact with children in the 
classroom; in essence, „their love for teaching overrode their desire for an administrative role‟.  
Kruger (2005, p. 242) pointed out that evidence emerged in the Netherlands supporting the 
idea that the under-representation of women principals in that country could partly be caused 
by involuntary or premature departure. Coronel, Moreno and Carrasco (2010, p.141) stated 
that in Spain, women encountered personal and professional barriers to their advancement 
towards the role of principal; however, significant and substantive changes to school policy 
were revealed when examining the experiences of those who achieve principal status.  
Morris (1999, p. 344) revealed that in Trinidad and Tobago female secondary school principals 
are found in particular school types – single-sex girls‟ schools and junior secondary schools 
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where students are between 12 and 14 years old. The author stated that female principals 
struggled to reconcile the demands of both personal and professional life.  
Mello and Phango (2007, p.145) pointed out that South Africa is a young democracy grappling 
to redress the imbalances of the past, which were not only about colour but also about gender 
and many other inequalities. They further stated that prior to 1994, the South African public 
service systematically marginalized women across the colour spectrum. The above authors 
further stated that before 1994 women in South Africa were not provided with opportunities to 
express their managerial abilities and expertise, particularly in public service management 
positions. 
Naidoo and Kangol (2004, p.123) said that South Africa has unfortunately inherited a work 
environment based on an economic system characterized by deprivation, cheap migrant labour 
and massive income inequalities. The above authors further stated that the world of work was 
characterized by an appalling systematic discrimination against blacks, women and people with 
disabilities. They further pointed out that prior to 1994, women were unprotected by law, as 
the country legal codes categorized human beings as Africans, Coloureds, Indians or Whites. 
Naidoo and Kangol (2004, p.124) also declared that  all non-Whites who lived in a country that 
persecuted them for the colour of skin, denied them job and educational opportunities on the 
basis of their race, by ensuring that their access to housing, health services, transport and 
economic opportunities, were limited. In addition to the infamous laws that governed the lives 
of blacks, the apartheid regime acted specifically to curb their participation in various aspects 
of life. They further stated that apartheid had profound effects on their private lives; what was 
possible both in the home and in public was limited for black women by the conservatism of 
patriarchy that is encouraged by the violence and rigidity of the system. 
Mello and Phango (2007, p.147) pointed out that the introduction of the enabling legislation 
on affirmative action after 1994 meant that women were classified in a category of the 
previously disadvantaged. They further stated that the government departments had since 
then been expected to comply with this new legislation and to advance women who had the 
right qualifications and experience to managerial positions from which they were previously 
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excluded. However, the present dispensation provided them with employment opportunities 
through programmes such as affirmative action. 
The Constitution of the Republic of South Africa no.108 of 1996 Chapter 2 (Bill of Rights) 
section   9; the Employment Equity Act no.55 of 1998;  the White Paper on Human Resource 
Management; and other relevant documents advocate the employment of women in 
managerial positions. The Department of Education was no exception and female teachers in 
schools ascended the ladder of management and leadership to become school principals. 
South Africa was not the only country that had been affected by these imbalances: there were 
other countries as well as indicated in the table below: 
1.1 International statistics of female principals  
Country % Elementary 
Teachers 
% Elementary 
Principals 
% Secondary 
Teachers 
% Secondary 
Principals 
Total %  
Principals 
Australia     20 
Belgium 75 32 55 33  
Botswana  11  9  
Brunei 66 2 49 27  
China   29 11  
Denmark 57 1  7  
Greece 49 41 48 43.5  
France 71 45 50 23  
Ireland 76 47  35  
Italy  34  27.5  
Netherlands 65 12 27 4  
Philippines 77 22 57 12  
Spain    19.5  
United Kingdom 78 44 50 16  
Uganda   82.6   
United States 83.5 16.9 50.1 3.5  
Zimbabwe 40 1 32 10  
 
In the above table provided by Skelton (2009, p.500) it may be seen that in all these countries 
female school principals constituted less than 50%. Skelton also pointed out that in the 
Netherlands, female elementary principals only constituted 12% of the total number of 
principals in that country. He further stated that in the Netherlands women principals of 
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secondary schools formed only 4% of the entire population of principals. The Netherlands is 
not an African Country but it also showed under-representation of women in management 
positions. The undermining of women capabilities in terms of managing schools also occurred 
on other continents. It would be incorrect to state it is only the African culture that 
undermines the role of women in leadership positions. The same author further stated that in 
Zimbabwe women principals of elementary schools constituted only 1% of principals in 
Zimbabwe. The same author stated that in the same country only 10% of principals of 
secondary schools were women. 
One would be tempted to state that in Zimbabwe women were not treated equal to men as 
per the statistics above. One may attribute the under-representation of women in positions of 
principal in Zimbabwe to African cultural values. In Zimbabwe as also in the Netherlands 
women were encountering the enormous challenge of being undermined; their voices were 
not audible enough. This was an infringement on women‟s rights in both countries and 
something urgent needed to be done to rectify this phenomenon. In both countries male 
dominance and patriarchal attitudes were still rife. South Africa was also not immune from 
these imbalances.  
1.2 Principals’ posts by gender nationally 
Gender Combined 
School 
Intermediate 
Phase 
Primary 
School 
Secondary 
School 
Special 
School 
Total Percentage 
Female 61 215 6142 1539 121 8078 37% 
Male 201 393 7251 5853 114 13812 63% 
Source: Department of Basic Education as end of April 2011 (South Africa) 
In the above table provided by Department of Basic Education of South Africa in all categories 
the number of male principals was greater than the number of female principals except in the 
special school category. Although South Africa is a free, democratic country and has one of the 
best constitutions where equity is both enshrined and entrenched, implementation had yet to 
take place. There are also acts and policies such as Employment Equity Act N0.55 of 1998 that 
fully support gender equity in management positions. It is unfortunate that during 
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employment processes these policies are being flouted. Many communities still believe in 
males when it comes to employing principals as shown by the above statistics.  
The department of education statistics (National department of basic education‟s persal 
system, 2011) revealed that overall, female principals constituted 37% of all principals in 
South Africa. The same source indicated that male principals, at 63%, were still dominating 
and leading the principal fraternity. These statistics proved beyond any doubt that South 
African communities still had confidence in males when it comes to appointing principals of 
schools.  South African women still have the burden of ensuring their emancipation. The South 
African government must make serious strides in fully implementing these equity policies.  
1.3 Principals’ posts by gender provincially 
Gender Combined 
School 
Intermediate 
School 
Primary 
School 
Secondary 
School 
Special 
School 
Total Percentage 
Female 10 10 1122 796 24 1962 41% 
Male 6 16 788 2048 15 2873 59% 
Source: Eastern Cape Department of Basic Education as at the end of April 2011 
In the above table, provided by the Department of Basic Education of South Africa, three 
categories of principal (combined, primary schools and special schools), the number of female 
principals were greater than the number of male principals. A case in point was that in the 
category of primary schools, the number of female principals stood at 1 122 with the number 
of male principals at 788.             
The Education Management Information Systems (EMIS) for 2011 of Qumbu Education district 
as orally provided to the researcher by a Senior Education Specialist (SES) for South African-
School Administration and Management Systems revealed that in 2008 there were 79 female 
school principals and 103 male school principals. In 2009 there were 98 female school 
principals and 130 male school principals while in 2010 there were 101 female school 
principals and 135 male school principals. EMIS stated that there were 266 schools in the 
Qumbu Education district including 15 independent schools. EMIS indicated that there were 64 
public primary schools and 187 public junior and senior secondary schools. There were 57 
public secondary schools that were headed by women; sampling was done on those 57 school 
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principals. EMIS also stated that there were 64 primary schools, 44 of them being headed by 
females. It was worth noting that in the primary schools section the greater number of schools 
was headed by women. In the secondary schools section a smaller number of schools were 
headed by women. It was also worth noting that over the past 3 years the number of female 
school principals in the secondary schools section escalated by a small margin. 
The statistics above painted a picture that defeated the gains of democracy as far as women 
were concerned. It showed that many women both in the Netherlands and Zimbabwe were 
denied opportunities of leading and managing schools. This had also been the fate of South 
African women. In all these countries women were both undermined and patronized by their 
communities. Many women were unfairly discriminated against by those in authority and had 
been victims of this practice.  South African women in particular had been victims because of 
the non-implementation of the Employment Equity Act. Many women were denied access to 
the position of principal. This unfair and unjust practice affected the economy of women 
because those positions as principal offered monetary benefits. This implied that the majority 
of women always submitted to their husbands and their financial muscles were always less 
powerful. Since money is power, it meant that these women failed to influence decisions 
whether at home or in the society. It goes without saying that many members of the society 
have no regard for those women, notwithstanding their being the backbone of society.  
 In this modern age there are people who still believe that women are incapable of leading. 
Women in most cases found themselves undermined especially once they reached the higher 
offices of management. The study therefore investigates the challenges posed to female 
school principals once they achieve this new position. 
 
1.3 Statement of the problem 
As mentioned in the background to the study the statistics of educators internationally, in 
South Africa, in the Eastern Cape Department of Education and in Qumbu education district, 
showed that the majority of school principals that were appointed were males. The majority of 
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female school principals only climbed the ladder of management and leadership of schools in 
recent years in South Africa.  
The female school principals having just assumed duties as new school principals in this 
erstwhile male-dominated territory were bound to be confronted by some challenges. The 
researcher wished to assess the current status and acquire the opinions of and information on 
female school principals. He intended assessing these challenges, therefore asked the 
following main research question:  
What are the challenges faced by female secondary school principals in the Qumbu 
education district? 
 
1.3.1 Research sub-questions 
 
1. To what extent do both female and male teachers cooperate with female school principals? 
 
2. Do the communities accept their female school principals? 
 
3. Does the work of the female school principal interfere with her family duties? 
 
 
1.4 Objectives of the study 
The researcher had set the following objectives to be achieved by the study:  
1. To find out the extent to which both female and male teachers cooperate with a female 
school principal. 
2. To find out whether the community accepts a female school principal. 
3. To find out whether the work of the female school principal interferes with her family 
duties. 
 
 
1.5 Rationale of the study 
 
The researcher serves on the Branch Executive Committee of the South African Democratic 
Teachers Union (SADTU). In the branch office of the union there are many cases of teacher 
 
 
9 
 
misconduct reported by female school principals against teachers. The researcher previously 
worked under a female school principal in 2011. The researcher observed defiance of her from 
both male and female subordinates. That female principal that was defied had only assumed 
duties as a principal in 2008. The researcher was at the time employed at this school as an 
H.O.D. The researcher became a member of the School Management Team (SMT). The 
teachers would desist from defying the principal when the researcher intervened. The 
researcher was also a member of the School Governing Body (SGB) representing teachers 
there. The meetings of the SGB were in most cases characterized by conflicts and 
disagreements that seemed as a result of the leadership style of the female school principal. 
The researcher also observed that the female school principal had no self-confidence. She 
avoided holding SMT meetings because she could not tolerate the opposition from some of her 
subordinates. The researcher had some informal conversations with teachers from 
neighbouring schools, realizing then that a similar situation was encountered by female 
principals of these schools. This is what prompted the researcher to undertake the research. 
 
1.6 Significance of the study 
The researcher‟s findings will benefit all female school principals. Female school principals 
need to know their challenges and be in a better position to deal with these challenges. The 
Department of Education will benefit by being informed about the findings of the study; thus 
being enabled to make or review policies that would suit female school principals. Future 
researchers will benefit by referring to the study when undertaking their research. 
 
 
 
1.7 Limitations of the study 
The researcher could not reach some of the remote areas because of the bad condition of 
roads. The researcher sought assistance from various agents but this did not come easily. 
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Some respondents took the questionnaires but did not return them. The majority of 
participants had a fear of the unknown and as such had a negative attitude towards the study. 
The schools were not clustered in one spot; they were scattered over the district. The 
researcher had great difficulty   obtaining permission to conduct research, both from the 
principals and the district director. The researcher is a full-time employee and it was not easy 
for him frequently to absent himself from school. 
 
1.7.1 Overcoming Limitations 
The researcher rewarded participants with incentives in the form of stationery in an attempt to 
motivate them. He used agents to dispatch to and collect questionnaires from schools that 
were far from his residence. He dispatched to and collected questionnaires from the nearby 
schools.  
As some principals were reluctant to take part in the actual study, the researcher persuaded 
them of the advantages of participating. In order to address the problem of time taken from 
normal duties at his school the researcher held extra classes to compensate for lost time. 
 
1.8 Delimitations of the study 
The study sought to investigate challenges confronting female school principal in discharging 
their duties as managers of the schools to which they were appointed. The study took place in 
the Qumbu education district, which lies in the eastern part of the Eastern Cape in South 
Africa. Qumbu is one of the poorest towns and is situated between the two towns of Mount 
Frere and Umtata. Qumbu is found between two large rivers: the Thina and the Tsitsa. Qumbu 
has a small population and a high unemployment rate. Many people are state social grants 
beneficiaries. The EMIS of Qumbu (2011) revealed that there were 266 schools in Qumbu, 
including 15 independent schools. EMIS stated that there were 64 public primary schools in 
the Qumbu district as also 187 public junior and senior secondary schools. Of 187 junior and 
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senior secondary schools, 57 were headed by women. The sampling was done on these 57 
female school principals. Of 64 public primary schools, 44 primary schools were headed by 
women principals. The research design used was a quantitative one because it used 
questionnaires for collecting the data. The questionnaires required participants to fill in the 
answers; it did not provide them with the opportunity of expressing themselves. The study 
was conducted from a feminist perspective that wished to correct the imbalances of the past. 
 
1.9 Definition of terms 
1.9.1 School: The Policy handbook of the Department of Education (2003, p.A-30) defined 
school as a public school or independent school which enrols learners in one or more grades 
from grade R to grade 12. In the study the school means the learning institution that has 
grades that range from grade R to grade 12. 
1.9.2 School manager/principal: School manager is the person who occupies the highest 
position in the school, answerable for whatever takes place in school. In this study the school 
manager is someone who coordinates, directs, delegates duties to the subordinates and 
renders support to the subordinates. 
1.9.3 Educational management: Bush (2003, p.1) defined educational management as a 
field of study and practice concerned with the operation of educational organizations. In the 
study the management refers to those in authority who organizes, control, set goals, and 
facilitate the achieving of goals in the school.  
1.9.4 Leadership: Crawford, Kiddy and Riches (2009, p 101) defined leadership as a process 
of influencing others to go to in a particular direction. In the study leadership means the ability 
of a school manager to persuade, convince and motivate his/her subordinates. 
1.10 Structure of the study 
Chapter 1: Introduction and background 
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In this chapter the researcher introduced the study by stating what it entailed. The researcher 
gave an overview of the status quo continentally, internationally nationally, provincially and in 
the district. The researcher also compared statistics on the ratio of female to male principals. 
Chapter 2: Literature Review 
This chapter gave a clear picture of the challenges that are faced by women in positions of 
principal in various countries. The researcher analysed these challenges and gave his views on 
them. 
Chapter 3: Research Methodology 
The chapter summarized the research method and design that was employed by the 
researcher in eliciting information from respondents. Advantages of the chosen research 
method were explained. 
Chapter 4: Data Analysis 
In this chapter the researcher articulated the ways in which the data was to be analysed. He 
explained the quantitative strategy of analysing data. 
Chapter 5: Findings and Recommendations 
In this chapter a summary of findings was be tabled. These findings informed the 
recommendations made at the end of the study. 
 
1.11 Conclusion 
This chapter of the research dealt with the introduction of the study; background to the study; 
the statement of the problem; research questions and research objectives; the rationale of the 
study; significance of the study; limitations and delimitations of the study; the definition of 
terms; and the structure of the study. The chapter opened by giving an overview of the 
international, national, provincial and district under-representation of women in the position of 
principal. It also drew attention to the difficulties suffered by women principals during the 
apartheid era in South Africa. The chapter gave an insight on the challenges confronting 
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female principals on other continents as well as the strategies used by female principals in 
dealing with these challenges.  Chapter 2 presented the literature review. 
CHAPTER 2 
LITERATURE REVIEW 
 
2.1 Introduction 
This chapter presented the literature review under subheadings that were derived from the 
research questions. The chapter also considered the factors affecting women‟s participation in 
school management. These factors cut across continents and countries. It presented the 
relationship between the female principal and her male and female subordinates; acceptance 
of the female school principal by the community; and the extent to which the work of the 
female school principal interferes with her family duties. 
 
2.2 The relationship between the female school principals and their subordinates 
Coleman (2000, p.501) found that male teachers resented women head teachers in the UK 
and Wales and that women more than their male counterparts needed to prove themselves. 
She also found that more than half of the women studied reported experiencing sexist 
attitudes from their male colleagues. Similarly, in a study of Catholic principals in New South 
Wales, Australia, women, more so than men, believed that the environment was unsupportive 
and that gender issues and discrimination were a primary reason that women were not 
principals. 
Sources in Britain revealed that male teachers did not respect women head teachers; women 
worked hard to prove themselves capable. These women principals were confronted with 
negative attitudes from male teachers. In Australia and Britain women were not supported and 
faced blatant discrimination and for this reason were not principals.  
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Cubillo and Brown (2003, p.502) found a lack of support particularly from men towards the 
women leaders they studied. They also found that these women noted male hostility towards 
them. They described the ways in which masculine culture was enacted to actively maintain 
power relationships between men and women. Coleman (2000, p.502) found that women 
secondary head teachers in England and Wales included in her studies were „patronized‟ and 
that they felt „isolated‟. She further found that many women reported that males had difficulty 
with female bosses; more than half of the women in her studies had experienced sexist 
attitudes and behaviour from male colleagues. 
In Britain, women leaders were undermined; nobody wanted to associate with them. In the 
same country it transpired that male teachers struggled to accept and cooperate with female 
principals. 
Carrasco, Coronel and Moreno (2010, p.156) revealed that in Spain sometimes it is the female 
colleagues who have least valued and supported the female principal‟s work. On other 
occasions, their male counterparts often fail to acknowledge their authority. In Greece, Bush 
and Kaparou (2007, p.232) maintained that women principals experienced discrimination from 
their colleagues. 
Morris (1999, p.354) said in Trinidad and Tobago a woman principal lacked interpersonal 
power and was often involved in disputes with staff who were resistant to the changes she 
wished to implement. 
 
2.3 The acceptance of the female school principal by the society 
Shakeshaft (2009, p.500) stated that sex discrimination in educational leadership was primarily 
rooted in the devaluation of women in society or in the socialization of members of society into 
patterns and beliefs that supported unequal expectations and rewards for men and women. 
Across cultures, power relations with educational institutions were hierarchical and 
paternalistic. 
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It was reported that in the cultures around the world male dominance was prevalent. Women 
leaders faced much resistance from the communities they served. This had been observed in 
various parts of the world. It was also found that men and women were still treated differently 
by the society in which they lived.  Society expected different roles to be played by men and 
women. 
Coleman (2000, p.501) pointed out the resistance to female leadership in the UK that is not 
dissimilar to that of the experiences of women educational administrators in Uganda. She 
further documented that across cultures, women were seen as different from men. She further 
stated that while equity gains had been made, different expectations from and attitudes to 
women and men still existed. Hill and Ragland (1995), said that women in their study 
discussed a common thread of feeling that they were „the only‟ throughout their career. 
Because they were socially unaccepted or misunderstood, they suppressed their ambition and 
drive. 
Sherman and Wrushen (2008, p.463) unveiled that in the USA many women principals talked 
about the frustration of not being heard as women leaders. 
 
2.4 The work of the female school principal and whether family duties interfere 
Some studies showed that women leaders faced challenges of balancing their work as leaders 
in their organization with their family responsibilities as mothers and spouses. Studies also 
revealed that women did not have enough time to enjoy with their families and did not have 
time to do community duties. In the African culture a woman is not only married to a 
particular husband but to the entire community. 
Ouston (1993, p.78) stated that women managers reported work overload as their major 
problem, with conflicts between home and work as a secondary but important issue. The same 
author found that many career-orientated women in education found that the demands of 
work and marriage were incompatible.  
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Whitehead and Kotze (2003, p.34) stated that although men increasingly expressed interest in 
a more balanced commitment to their work role, it was women who experienced the highest 
levels of conflict between work and family, because women were still expected to perform the 
bulk of family and household tasks and responsibilities. 
Whitehead and Kotze (2003, p.67) further stated that participants reporting the experience of 
imbalance indicated that the areas most neglected by them were their relationship with their 
husbands or partners, the time devoted to themselves or leisure activities, and their 
involvement with communities. Several participants indicated that they were not prioritizing 
either their life roles or their time in accordance with what was important to them. Whitehead 
and Kotze (2003, p.78) stated that women who were managers and had children therefore 
straddled the dual worlds of parenting and working and were usually not successful in 
balancing the two. Further, while the world of teaching more easily accommodated the dual 
world of many women, the demands of administration still often presumed one has a „wife‟ at 
home. This was arguably because women‟s personal priorities and responsibilities outside their 
work roles could be seen to vie with professional commitments once they were in 
management; and the balancing of these various roles and responsibilities could be a source 
of pressure. There were reports that household chores were still a hindrance to a woman 
leader. 
Skelton (2010, p.503) stated that in most families, women were still responsible for the 
majority of childcare and homemaking. He further said that although there was no 
documentation that being a parent diminished managerial ability, there were still many who 
believe that such responsibilities inhibited the ability of women to perform the job of school 
principal. Carrasco, Coronel and Moreno (2010, p.156) stated that in Spain, when family 
demands affected their job performance negatively, women made adjustments to their 
workloads by refusing overtime or by neglecting assignments for the sake of their families. 
Bush and Kapaorou (2007, p.227) stated that in the Greek culture, men still had the main 
responsibility for meeting the financial needs of the family, while women were responsible for 
caring for the family. They further stated that most domestic tasks were undertaken by 
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women, notably those related to children. Morris (1999, p.349) revealed that in Trinidad and 
Tobago female principals themselves struggled with reconciling the demands of their personal 
and professional lives. Morris (1999, p.354) in Trinidad and Tobago, found that for female 
educational managers the boundaries between their personal and professional lives were less 
clear cut and they took a more holistic approach to their careers, which allowed them to bring 
to their task the insights they had gained from the complexity of their lived experience.   
Sherman and Wrushen (2008, p.462) stated that in the USA women were continuing to 
struggle with the task of balancing family and work. They were not finding role models in the 
form of women who had been successful jugglers of work and home duties.  Coleman (2007, 
p.389) found that in the UK women heads who had children were much more likely to be 
responsible for childcare than were their partners, while male colleague heads usually had 
partners who took the major responsibility for home and family. The author further stated that 
the way in which society was structured still meant that women were likely to take on more 
domestic responsibility than men; and that bearing and raising children combined with career 
advancement caused particular tensions for women. Bradbury and Gunter (2006, p.493) also 
found that in the UK  women  presented a more complex coexistence of head teacher and 
motherhood where one is almost superimposed on the other but each affects the shape of the 
other. 
 
2.5 Theoretical framework 
 The researcher chose to use the feminist theory as a benchmark. Bryson (1992, p.4) stated 
that the term „feminist‟ indicated the support for women‟s equal legal and political rights with 
men. In most communities in our country women have not enjoyed the same rights as men in 
terms of employment in the position of principal. Many laws advocating the equalization of 
men to women were on paper only and were not implemented. Women in our communities 
will only be recognized when women and men enjoy equal rights. 
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Gaskell (1994, p.56) said that radical feminism assumed that dominance of men had shaped 
the world in favour of men, and argued that women‟s point of view had to be articulated, 
valued and given power to transform the organization of society. The researcher chose the 
radical feminism theory because the study investigates challenges facing female school 
principals. In this study the challenges were to be articulated by female school principals 
themselves (women‟s point of view), and those articulations would transform the organization 
of schools. It is the view of the researcher that when schools were transformed by these 
women‟s articulation so would be the organization of society. Teffo (2006, p.22) found that 
Afro-centric theory advocated the infusion of cultural values into the field of management, 
industrial and labour relations. In the African culture a woman was perceived as not fit to take 
a leadership position, including that of principal. If cultural values were infused into the field of 
management, there would be no conflict between the female school principal‟s leadership role 
and the communities. The field of management would be redefined to include the previously-
excluded cultural values. In my opinion the field of management would also cater for the 
attributes of women. 
The feminist-Afro-centric theory would help the researcher to explain the new role of women 
in the society. In the research many schools are situated in the rural areas where the voices of 
women are not audible enough. This is caused by the fact that in these areas patriarchal 
attitudes are still rife and male dominance is still the order of the day. In the rural areas most 
traditional leaders are males and are influential in decision making. In some rural areas 
women are not allowed to air their views in community meetings if allowed to attend those 
meetings anyway. 
This theory will help to dispel the myths that women are unequal to men with regards to rights 
and women are weaker than men. This would mean that men and women should get equal 
treatment before the law, including employment laws. In this way patriarchal attitudes will be 
removed from those cultural stereotypes. If the patriarchal attitudes are removed from the 
cultural stereotypes the women employed in the management positions would be confronted 
with less challenges. The theory will also help to infuse cultural values into the field of 
management and labour relations. The cultural stereotypes will understand that one does not 
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need to be a man in order to manage a school but only a competent incumbent. This will 
further be explained by labour laws that are not sexist and racist but only promote equity. 
There will be consensus between the cultural values and the management. If this concurrence 
prevails between the management and cultural values, there will be harmony in the 
relationship between men and women. 
 
2.6 Conclusion 
This was Chapter Two, dealing with the introduction of the literature review; the relationship 
between the female school manager and her subordinates; the acceptance of the female 
school manager by society; the female school managers‟ having to strike a balance between 
work and family; and theoretical framework. In various countries women leaders seemed to be 
confronted by the same problems. The following chapter presented the research methodology. 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER 3 
RESEARCH METHODOLOGY 
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3.1 Introduction 
The previous chapter presented the introduction of the literature review; the literature review; 
theoretical framework and the conclusion. This chapter presents the research design; research 
methodology; population; sample and sampling strategies; data collection instruments; data 
collection procedure; data analysis; ethical considerations; and conclusion. 
 
3.2 Research methodology 
McMillan and Schumacher (2006, p.9) defined research methodology, sometimes called 
methods, as the ways in which one collects and analyses data. The purpose of selecting the 
research method in this study was to use methods to acquire knowledge by reliable and valid 
procedures. There are three different types of methodology used in the research study: Maree 
(2010, p.259) pointed out that qualitative research is an inquiry process of understanding 
where a researcher develops a complex, holistic picture, analyses words, reports detailed 
views of informants, and conducts the study in a natural setting. Maree (2010, p.262) stated 
that mixed-methods research is relatively new and builds on both quantitative and qualitative 
approaches. Maree (2010, p.145) defined the quantitative research method as a “process that 
is systematic and objective in its ways of using numerical data from only a selected subgroup 
of a universe to generalize the findings to the universe that is being studied”. The researcher 
chose the quantitative research method because it is objective; it uses numerical data to 
present findings and makes it easy to generalize the findings.  
 
3.3 Research design 
Flick (2007, p.36) defined research design as a plan for collecting data and analyzing evidence 
that will make it possible for the investigator to answer whatever questions the researcher has 
posed. McMillan and Schumacher (2006, p.117) described research design as a plan for 
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selecting subjects, research sites, and data collection procedures to answer the research 
question(s). Petre and Rugg (2007, p.62) argued that research design is something you use to 
answer a research question, rather than something that exists in isolation.  
In this study the researcher chose to use the survey research design as a method of eliciting 
the required information. McMillan and Schumacher (2006, p.602) defined survey as the 
assessment of the current status, opinions and beliefs, using questionnaires or interviews, of a 
known population. The same authors stated that surveys are versatile because they may be 
used to investigate almost any problem or question. Leedy and Ormrod (2005, p.183) stated 
that survey research design involves acquiring information about one or more groups of 
people - perhaps about their characteristics, opinions, attitudes, or previous experiences - by 
asking them questions and tabulating their answers. The ultimate goal was to learn, through 
surveying a large population by means of a sample, the opinions of the participants on the 
challenges they faced in discharging their duties as female school principals. The same authors 
stated that a researcher, in a survey, poses a series of questions to willing participants, 
summarizes their responses with percentages, frequency, counts and then draws inferences 
on a particular population from the responses of the sample. 
 
3.4 Research Sites 
Maree (2010, p.34) refers to where the research will be conducted. Research sites for this 
study are schools where principals are employed. The majority of schools that took part in the 
study were in rural areas; few schools in urban areas took part in the study. The communities 
where these schools are found are characterized by high unemployment and are poverty 
stricken. The majority of members of the communities are state social grants beneficiaries.  
The majority of community members were inclined to adhere to cultural values. The condition 
of schools varied from one school to another; some schools were better built than others, with 
some resources for the enhancement of learning.  Other schools were in a state of 
dilapidation, without resources and had no office for the principal. The other important feature 
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characterizing these schools was dwindling enrolment, owing to urbanization that 
subsequently affects the population of teachers in these schools. 
 
3.5 Population 
McMillan and Schumacher (2006, p.119) described a population as a group of elements or 
cases, whether individuals, objects, or events, that conform to specific criteria and to which we 
intend to generalize the results of the research. The researcher‟s target population was all the 
female secondary school principals in the Qumbu education district. This population of 
teachers are all the female principals that teach in secondary schools. There were 57 junior 
and senior secondary female school principals in the Qumbu education district. Leedy and 
Ormrod (2005, p.198) pointed out that, when conducting a survey research, the researcher 
wishes to describe one or more characteristics of a fairly large population. 
 
3.6 Sampling strategy 
The researcher chose for the study one of the probability sampling strategies, simple random 
sampling. McMillan and Schumacher (2006, p.119) pointed out that in probability sampling 
subjects are drawn from a larger population in such a way that the probability of selecting 
each member of the population was known. Maree (2010, p.172) defined probability sampling 
as a situation where each element in the population had a known, non-zero probability of 
being selected. Leedy and Ormrod (2005, p.199) defined probability sampling as a state in 
which each segment of the population would be represented in the sample. The most 
commonly-used probability sampling strategies were simple random sampling, systematic 
random sampling, stratified sampling and cluster sampling. 
The researcher chose simple random sampling strategy for this study. McMillan and 
Schumacher (2006, p.120) stated that in simple random sampling, subjects are selected from 
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the population so that all members have the same probability of being chosen. This would help 
the researcher to generalize the findings of the research. 
The researcher described characteristics of a large population by randomly sampling the 
participants. When participants were randomly sampled the participants taking part in the 
study would differ in terms of age, marital status, experience and so on. The findings from this 
kind of survey would be able to describe the characteristics of a fairly large population. 
In this way a large number of participants were sampled and the results of this survey 
described many characteristics of a fairly large group. This was relevant, because the 
researcher wished to describe the characteristics of female school principals. Many female 
school principals were sampled for this purpose. 
The researcher drew a complete and up-to-date sample frame. On the sample frame each 
member of the population was numbered sequentially so that he/she could be uniquely 
identified. The surnames of 57 female secondary school principals were listed alphabetically 
and each was allocated a unique number. 
The researcher randomly selected a starting point. The researcher moved in any direction, e.g. 
horizontally to the end of row 6 and down to the end of the column. The researcher chose 46 
two-digit numbers to apply to 57 members. 
 
3.7 Sample 
Maree (2010, p.79) argued that sampling referred to the process used to select a portion of 
the population for a study. Leedy and Ormrod (2005, p.198) described sampling as the 
process of selecting particular entities. The researcher selected female school principals from 
the rest of the female school principals in the district. The researcher sampled 80% of female 
secondary school principals in the Qumbu education district. He sampled 46 of a population of 
57 female secondary school principals.  
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3.8 Data collection instruments 
The researcher used questionnaires to elicit the information from the respondents. Petre and 
Rugg (2007, p.142) defined a questionnaire as a list of questions a researcher prepares before 
tackling his research. The researcher chose questionnaires because surveys are usually 
conducted by this method. Maree (2010, p.161) pointed out that questionnaires are easy to 
administer and are easily filled by the respondents. He further stated that respondents fill 
them quickly without wasting much time. 
The researcher used ordinary questions in the questionnaires and required respondents to 
choose 1, 2, 3 or 4 to mark the spaces provided. When no numbers were there to choose 
from, the respondents were required to write their answers in the spaces provided.  
 
The researcher took time to develop the questions for the questionnaires. Before questions 
were formulated, the researcher consulted relevant books on the research so as to remind 
himself of how to design a questionnaire. Draft questions were then prepared by the 
researcher who thereafter sought constructive criticizm from his fellow researchers. The 
questions were modified, and then approved by the statistician. The questionnaire was then 
developed. The researcher piloted the questionnaire; the respondents were his fellow 
classmates who happened to be research scholars. The first group of questions covered 
demographics. Other questions were on qualifications and the duration of the work experience 
of the respondents. Another set of questions addressed the research sub-questions of the 
study. There was no specific structure followed in this questionnaire. It was not subdivided 
into any sections. The questionnaire started with more general and less threatening questions, 
followed by more specific questions. 
    
3.9 Data collection procedure 
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The researcher had agents dispatch questionnaires on his behalf to the identified schools and 
gave respondents reasonable time in which to complete them. The agents were colleagues 
teaching in schools in the Qumbu education district where the participants were employed. 
The researcher used data from schools found in the District Office to locate the circuit in which 
the participating schools were situated. There are 10 circuits that constitute the Qumbu 
education district. The researcher handpicked one teacher in the circuit where the school was 
or where schools were found for the study. The role of the agents was to ensure that the 
questionnaires reached the schools and then after a certain period that they were collected. 
The questionnaires were placed inside sealed A4 envelopes. 
The researcher then alerted the principal to the arrival of the questionnaire. The researcher 
asked the principals to notify him on receipt of the questionnaires. He also asked the 
participants to notify him when they had completed the questionnaires. The agents were told 
when the respondents had completed the questionnaire; they then collected the papers.  46 
questionnaires were distributed; 32 were returned.  The questionnaires were accompanied by 
a covering letter explaining the purpose of the research and the instructions for completing the 
questionnaires. 
  
3.10 Ethical considerations 
Leedy and Ormrod (2005, p.101) stated that, whenever human beings were the focus of 
investigation, we had to look closely at the ethical implications of what we were proposing to 
do. McMillan and Schumacher (2006, p.142) said that since most educational research dealt 
with human beings, it was necessary to understand the ethical and legal responsibilities of 
conducting research. Maree (2010, p.42) said that it was important to highlight the ethical 
considerations with regard to the research. The following ethical issues were considered: 
 
3.10.1 Permission 
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The researcher applied to the Department of Education for permission to conduct a research 
project. Once this had been granted, the researcher wrote a letter to the district Office of 
Education asking for permission to conduct research in schools.  The researcher wrote letters 
to the school principals asking for their time to take part in the study. 
 
3.10.2 Informed consent 
The researcher wrote letters to the respondents (principals) soliciting their consent to 
participate in the research. The researcher ensured that had received a positive response from 
the participants before the research commenced. The respondents were asked to fill in and 
sign the consent forms. The researcher assured participants that they had the right to 
withdraw from the study at any time that they chose. 
 
 
3.10.3 Confidentiality 
The researcher ensured that data collected was not linked to individuals by name. The 
researcher asked the subjects to write numbers on their questionnaires rather than their 
names and the names of the schools. The researcher assured participants that he would 
report only group results and not individual results. In this way participants remained 
anonymous. 
 
3.10.4 Harm to participants 
The researcher did not pressurize participants to complete the questionnaires; rather, the 
researcher gave participants ample time to finish. The researcher did not divulge to anyone 
the contents of the completed questionnaires. 
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3.11 Conclusion 
This section of the study dealt with research design; research method; population of the 
study; sample of the study; sampling strategies; data collection instruments; data collection 
procedure; ethical considerations; and time frames for the study. The next chapter will cover 
the data analysis of the study. 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER 4 
DATA ANALYSIS AND INTERPRETATION 
 
4.1 Introduction 
In the previous chapter the researcher presented research methodology employed by the 
researcher in the study. In this chapter the researcher presents the analytical procedure; data 
presentation; data analysis and interpretation; discussion of themes and conclusion. McMillan 
and Schumacher (2006, p.233) stated that data analysis is primarily an inductive process of 
organizing data into categories and identifying patterns. Cohen, Manion and Morrison (2007, 
p.77) stated that the planning of data analysis must take into  consideration what needs to be 
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done with the data when collected and how the results of the analysis be verified, cross 
checked, and validated. McMillan and Schumacher (2006, p.364) stated that qualitative data 
analysis is primarily an inductive process of organizing data into categories and identifying 
patterns (i.e. relationships) among the categories. McMillan and Schumacher (2006, p.417) 
further stated that quantitative data are summarized using simple descriptive statistics (e.g. 
frequencies, mean, mode, range) and graphs. The data that were analysed in this study by the 
researcher were quantitative data. The data were analysed utilizing frequency tables and 
graphs because of the nature of the study. The data that were presented, analysed and 
interpreted were from the questionnaire data-collection instrument. There were no questions 
that required participants to express themselves or require them to be narrative. 
 
4.2 Analytical Procedure 
The researcher analysed the data that was collected with the assistance of Statistical Package 
for Social Sciences (SPSS). The SPSS is the most-used powerful modern analysing software. 
The researcher used percentages, graphs and frequency tables to present the data. After the 
data presentation the researcher interpreted the data and elaborated on the findings. 
   
 
 
4.3 Data presentation 
There were 57 secondary schools managed by female principals, involved in this study. The 
researcher randomly sampled 46 female secondary principals or 80% of the total population. 
The researcher distributed 46 questionnaires to the schools. The researcher used frequency 
tables, percentages and graphs to present the collected data. 
 
4.4 Data presentation, analysis and interpretation 
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There were 57 secondary schools headed by female principals that were targeted by the 
researcher in the study. The researcher sampled 80% of the population which was 46 
participants. The 46 questionnaires were distributed to qualifying respondents. 32 of the 46   
questionnaires were returned. All 32 returned questionnaires were analysed by the researcher 
with the assistance of SPSS software on the computer. There were no spoilt questionnaires. 
The researcher used frequency tables and graphs to analyse the collected information from 
the participants. A questionnaire instrument was thus used by the researcher to elicit data 
from the participants. A number of variables were posed by the questionnaire. These are 
presented below. 
 
4.4.1 Age of participants in the study 
In this item the respondents were asked to give their age in years.  Ages are shown on the bar 
charts below with interpretation thereafter. 
 
 
 
 
 
 
 
 
Figure 4.1 Age of female principals 
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The graph presents the study sample according to age groups. Among these principals 50% of 
the 32 participants were aged between 46 and 55 years; 40.63% of the 32 participants were 
aged between 36 and 45 years; and 9.375% of the 32 participants were aged between 56 and 
65 years. The majority of female school secondary principals are aged between 46 and 55 
years. This shows that the majority of these principals are not far from the retirement age of 
65 years. If they all started teaching at a young age, say 24 years, they would now be 
experienced teachers. These female secondary school principals are an investment for the 
Department of Education. The second largest group of female school secondary principals are 
between the ages of 36 and 45 years of age and are still far from retirement. This means that 
these female school secondary principals are less experienced. The smallest group of female 
school secondary principals fall between the ages of 56 and 65 years of age and are rapidly 
approaching retirement age. This can be attributed to the fact that many women before 1994 
in South Africa were denied the opportunity to become principals. This implies that when it 
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came to management positions both in public and private sectors women were marginalized 
and not considered. This is supported by Mello and Phango (2007, p.145) who said that before 
1994 women in South Africa were not provided with opportunities to express their managerial 
abilities and expertise, particularly in public service management. 
   
4.4.2 Residence of participants 
The participants were asked to state their place of residence while working as school principal. 
The frequency table illustrates their responses and interpretation thereafter. 
 
Table 4.1 Residence of female principals 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Rural 20 62.5 62.5 62.5 
Urban 12 37.5 37.5 100.0 
Total 32 100.0 100.0  
  
According to the study sample 62.5% (n=20) of 32 participants, the majority, resided in rural 
areas. Only 37.5% (n=12) of the 32 participants resided in urban areas. The majority of 
principals resided in rural areas. The high number of principals residing in rural areas may be 
attributed to the majority of schools‟ being in the rural areas. The reasons for the majority of 
female secondary school principals‟ residence in rural areas may be economic or to be close to 
the place of duty. Another possible contributing factor may be that some of the female 
secondary school principals are married to the men of the communities in which they teach. 
The question of accessibility during rainy days may be another factor that compels many 
female secondary school principals to reside in rural areas. 
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4.4.3 Places of birth of participants 
The participants were required to state their place of birth. This is illustrated by the frequency 
table below, termed migration, with interpretation thereafter. 
Table 4.2 Female principal’s migration 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Yes 10 31.3 31.3 31.3 
No 22 68.8 68.8 100.0 
Total 32 100.0 100.0  
 
According to the study sample 31.1% (n=10) of 32 participants migrated to Qumbu. 68.8% 
(n=22) of 32 participants were born in Qumbu. The majority of female school secondary 
principals were bona fides Qumbu residents. This shows that the communities of Qumbu in 
most instances recommend people they knew, for the post of principal. Many of the School 
Governing Bodies (SGB) of the schools in Qumbu have confidence in people they know to be 
school principals. The SGBs of the schools in Qumbu are still biased towards people they know 
when it comes to a recommendation for the post of principal. One realizes that corruption and 
nepotism are at a high level in selection of suitable candidates for the post. 
 
4.4 .4 Nationality of participants 
In the survey the participants were asked to state their nationalities. The graph below 
illustrates the nationalities of the various respondents; the interpretation follows. 
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Figure 4.2 Nationality of female principals 
 
 
The graph shows that 100% (n=32) of South Africans of the 32 participants took part in the 
study. This implies that only female secondary principals who are South Africans took part in 
the study. This can be attributed to the fact that foreign nationals are not yet trusted by the 
local communities. One other factor may be the question of language that can be a barrier. 
The foreign nationals only use English to communicate both with parents and learners. This 
can become a problem if the foreign nationals become principals especially when 
communicating with the parents who are illiterate. 
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4.4.5 Ethnicity of the participants 
The respondents were asked about their ethnicity. The graph below depicts their responses; 
the interpretation follows. 
 
Figure 4.3 Ethnicity of female principals 
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The participants who took part in the study were all Black. This can be attributed the study‟s 
taking place in Qumbu. In Qumbu there are no White teachers in the field of teaching. Qumbu 
is predominantly rural; not many White people reside there because Qumbu historically was 
one of the 28 districts that formed a homeland called the Transkei; this homeland was meant 
for Blacks only. Blacks were given independence by the then apartheid government of the 
republic of South Africa in 1976. Transkei was one of the TBVC states that were created by the 
oppressive government to segregate white people from the black people. This is echoed by 
Mello and Phango in the background of the study where they stated that South Africa is a 
young democracy grappling to redress the imbalances of the past, including those not only of 
colour but also of gender and many other inequalities. There is little chance of finding a White 
teacher in Qumbu. 
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4.4.6 Participants who smoke 
The participants were asked to divulge whether or not they were smokers. The bar charts 
below depict the responses of participants; the interpretation follows. 
 
Figure 4.4 Smoking and non-smoking  of female principals      
Of the participants who took part, only 3.1% were smokers. The 96.88% were non-smokers. 
The majority of female secondary school principals are non-smokers. This is because these 
female secondary school principals reside in Black-dominated communities. In figure 4.3 it was 
reflected that the participants who took part in this study were all Black. In Black African 
communities it is considered a disgrace for a female to smoke. It is considered a foreign 
practice for a female to smoke. The participants in this study are Black women. In these 
communities it is common practice to find men smoking and it appears that this is perfectly 
acceptable. 
 
4.4.7 Respondents taking alcohol excessively 
The participants were asked to state whether they take alcohol excessively. The frequency 
table below illustrates how participants responded; the interpretation follows. 
 
Table 4.3 Excessive Alcohol intake by female 
principals 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Yes 1 3.1 3.1 3.1 
No 31 96.9 96.9 100.0 
Total 32 100.0 100.0  
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Among these participants, only 3.1% (n=1) reported excessive alcohol intake. Also among 
these participants, 96.9% (n=31) reported not taking alcohol excessively. The majority of 
female secondary school principals do not take alcohol excessively. This is because the 
majority of participants are married women. Married women in Black communities are charged 
with the responsibility of taking care of young children and the household chores. This kind of 
duty must be carried out by sober people; women are responsible enough to remain sober. 
Another contributing factor may be that women in Black communities who overindulge in 
alcohol are considered disgraceful. When women are drunk they become vulnerable to rapists 
and in the process are at risk of contracting HIV/AIDS. One of the ways for women to keep 
safe is for them to avoid taking alcohol excessively. The majority of Black women do not 
overindulge in alcohol. 
 
4.4.8 Respondents with professional qualifications 
The respondents were asked if they were in possession of acceptable qualifications. The 
frequency table below depicts the responses; the interpretation follows. 
Table 4.4 Teaching Qualifications of female 
principals 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid No 1 3.1 3.1 3.1 
Yes 31 96.9 96.9 100.0 
Total 32 100.0 100.0  
 
Almost all the participants had teaching qualifications, about 96.9% (n=31). Only 3.1% (n=1) 
had no relevant qualifications. The majority of female school secondary principals possess 
teaching qualifications. S.A.C.E. (South African Council for Educators) has been in the forefront 
in compelling educators to become professionally qualified. This regulating body has also set 
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targets with regard to this upgrading of qualifications. The body stipulated that by 2014 all 
educators had to have R.E.Q.V. (Relevant Education Qualification Value) 14 or matriculation 
plus 4 years of professional training. Another contributing factor may be that the Department 
of Education has been encouraging teachers to further their studies and become qualified 
through its skills development programme in the district. 
 
4.4.9 Participant’s years of teaching experience 
The participants were required to state their years of teaching experience. The histograms 
show the responses of participants; interpretation follows. 
 
 
 
 
 
 
 
Figure 4.5 Teaching years of female principals   
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The graph above indicates that the majority of female secondary school principals have 
had 20 years of teaching experience. This shows that the SGB‟s (School Governing 
Bodies) of these schools, when recommending candidates for the post of principal also 
considered experience. These SGB‟s are people who take education seriously and do 
not want to put the future of their children at risk by recommending novice teachers. 
This may also show that young females are not courageous enough to take up the post 
of principal.  
 
4.4. 10 Duration of teaching experience in years. 
The participants were required to state the duration in years in Qumbu as teachers. The 
histograms below illustrate the duration in years. 
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Figure 4.6 Duration of female principals in years as teachers 
 
  
 
The majority of female school secondary principals had been teaching in Qumbu for 20 years, 
meaning that they are familiar with the district. These female secondary school principals had 
long service as teachers before they became principals. This is echoed by figure 4.5 that states 
that the majority of principals have had 20 years of teaching experience as teachers in 
Qumbu.     
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4.4.11 Duration in Qumbu as female Principals 
 
The participants were asked the number of years that they have been principals in Qumbu. 
The histograms show the responses of participants; interpretation follows. 
 
Figure 4.7 Time in years of the female principals as principals in Qumbu 
 
 
 
The majority of female secondary school principals had had less than 10 years as principals in 
the schools of Qumbu.  Many female school secondary principals ascended the ladder to 
become principal in recent years. This was not only a South African phenomenon;  the 
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literature review revealed that the Spanish researchers Corel, Moreno and Carrasco (2010, 
p.141) stated that women encountered personal and professional barriers to their 
advancement as  principals; however, significant and substantive changes to school policy 
were revealed in the background to the study when examining the experiences of those who 
achieved principal status. This is also echoed by Coleman (2007, p.383) who stated that 
gender is one of the ways in which individuals may be marginalized in accessing and 
exercising leadership but its influence and impact is pervasive both over time and across 
national borders. Females are gradually becoming principals. 
 
4.4.12 Means of Transport to school 
 
The participants were asked how they got to schools, whether they used private or public 
transport. The frequency table below depicts their responses; the interpretation follows. 
 
Table 4.5 Transport of female principals to school 
 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Privat
e 
21 65.6 65.6 65.6 
Public 10 31.3 31.3 96.9 
10 1 3.1 3.1 100.0 
Total 32 100.0 100.0  
 
The frequency table above shows that 65.6% (n=21) used their own private transport to and 
from work. It also shows that 31.3% (n=10) of the participants used public transport. The 
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3.1% (n=1) was missing. The majority of female school secondary principals used their own 
private cars to and from work: the position of principal comes with financial benefits; principals 
are able to buy their own cars. Table 4.1 shows that the majority of female secondary school 
principals reside in rural areas and the majority of female secondary school principals use their 
cars to travel to and from work. 
 
4.4.13 Distance from Home to school in kilometres 
The respondents were asked to state the number of kilometres they travel from home to 
school. The bar charts show the number of kilometres they travel; interpretation follows. 
 
Figure 4.8 Distance travelled by the female principals to schools from houses 
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The majority of female secondary school principals travelled to school a distance of less than a 
kilometre from their homes. This is echoed by table 4.1 that shows that the majority of female 
secondary school principals reside in rural areas with easy access to schools. The majority of 
schools are found in the rural areas and are easily reached by principals. Female secondary 
school principals travel a short distance, less than a kilometre. 
 
4.4.14 The Marital status of the participants 
 
The participants were asked to state their marital status. The frequency table showed their 
responses; interpretation followed. 
 
 
Table 4.6 Marital status of female principals that took part in the study 
Marital status 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Single 5 15.265 15.265 15.265 
Widowe
d 
2 6.25 6.25 6.25 
Divorce
d 
7 21.875 21.875 25 
Married 18 56.25 56.25 100.0 
Total 32 100.0 100.0  
 
The percentage of participants that were single was 15.265% (n=5), the percentage of 
participants that were widowed was 6.25% (n=2) the percentage of participants that were 
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divorced was 21.875% (n=7) and the percentage of married participants was 56.25% (n=18). 
The majority of female secondary school principals in this study were married. Most of these 
principals have the double responsibility of managing the schools as also their homes. These 
principals have a busy schedule every day because their schools are secondary schools.  In an 
African culture a married woman is expected to behave in an acceptable manner in accordance 
with the dignity of her status; she is therefore often more dignified than an unmarried women. 
The majority of members of the community respect a married woman more than an unmarried 
woman. 
 
4.4.15 Number of children of the participants 
 
The participants of the study were asked the number of children they had. The histogram 
below depicts the responses; interpretation follows. 
 
 
Figure 4.9 The number of children that female principals are responsible for 
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The majority of female secondary school principals live with at least 4 children, up to a 
maximum of 11 children. Most of these principals also have the burden of looking after the 
children; they also take care of extended family members. This adds greatly to their 
responsibilities. The majority of female secondary school principals reside in rural areas, as 
supported by table 4.1. Table 4.1 revealed that 62.5% of these principals reside in rural areas. 
It is only in rural areas where one finds many children living under one roof and helped to 
grow by a single family that is able to make ends meet. In urban areas one seldom finds many 
children living under one roof in a formal settlement. There are many reasons for this kind of 
lifestyle; one being economic. 
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4.4.16 Difficulty of male educators to submit to the authority of women 
The participants were asked whether male educators at their schools found it difficult to 
submit to the authority of the female secondary school principal. The frequency table 
illustrates the responses; interpretation follows.  
 
Table 4.7 Male educators’ submission to female school principal’s authority  
  
 
 
 
 
 
 
 
 
The frequency table shows that 56.3% (n=18) did not submit to the authority of the female 
school principals. It also showed that 40.6% (n=13) submitted to the authority of female 
secondary school principals. The majority of male educators defied the authority of female 
school secondary principals: the communities where these male teachers come from are male 
dominated.  One can easily describe them as male chauvinists who undermine the authority of 
a woman. In the literature review this is echoed by Coleman (200, p.501) who found that male 
teachers resented women head teachers in the UK and Wales and that women were obliged to 
prove themselves more than men. She also found that more than half of the women studied 
reported sexist attitudes from their male colleagues. Again sources in Britain revealed that 
male teachers did not respect women head teachers and women had to work hard to show 
that they were capable. These women principals were confronted by negative attitudes from 
 Male educators that submit to female principals 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Yes 13 40.6 40.6 40.6 
No 18 56.3 56.3 96.9 
9 1 3.1 3.1 100.0 
Total 32 100.0 100.0  
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male teachers.  This is not, therefore, solely a South African problem; many other countries 
are affected by this male chauvinism. 
 
4.4.17 Number of educators in each school 
The participants were asked for the number of educators that at their schools. The histograms 
below depict the number of educators; interpretation follows. 
Figure 4.10 Number of educators found in each school managed by female 
principals  
 
The female secondary school principal with the majority of educators had 14 staff members 
under her. The female secondary school principal with the lowest number had only one staff 
member. The majority of female secondary school principals had more than one educator on 
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the staff. This shows that these female secondary principals are not managing and leading 
schools with only low enrolment numbers. The number of teachers in a school depends on the 
population of learners as in the Peter Morkel Model used by the Department of Education. The 
possibility is that if the number of educators in a school is high, the challenges be 
concomitantly greater.  
 
 
4.4.18 Number of male educators in each school 
 
The participants were asked to state the number of male educators in the schools of which 
they were principal. The responses are shown by the histograms; interpretation follows.  
Figure 4.11 Male educator numbers in schools managed by female principals 
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The female secondary school principal who worked with the majority of male educators had 
ten on her staff. The female secondary school principal with the lowest number of male 
educators had two on her staff. All female secondary school principals had more than one 
male educator. The minimum number of male teachers under female secondary school 
principals was two and the maximum number of male teachers was ten. The majority of 
female secondary school principals worked with many male teachers. It goes without saying 
that the majority of female secondary school principals were faced by many challenges. In 
table 4.7 it may be seen that the majority of male educators defied female secondary school 
principals: the greater the number of male educators in the institutions the greater the number 
of challenges faced by female secondary school principals. In the literature review it is 
revealed that in Britain women leaders were undermined and avoided by their colleagues. In 
the same country it transpired that male teachers struggled to accept and cooperate with the 
female principals. 
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4.4.19 Number of administrative staff in each school 
Participants were asked whether there were any number of administrative staff members 
employed by their schools. The responses are illustrated by the bar chart/ histogram, 
interpreted below. 
Figure 4.12 Number of administrative staff in schools managed by female 
principals 
 
The mean number of administrative staff members was only 1 - 2. This means that there were 
only two schools with administrative clerks. Most schools did not have administrative clerks. 
This caused work overload for the female principals, most principals being without 
administrative clerks. The principals of these schools have a heavy burden of work to do every 
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day because they are faced by too much paper work.  Principals are compelled to do 
paperwork and at the same time are expected by the department to teach learners. 
  
4.4.20 Female principals challenged by educators on labour related matters. 
The participants were required to respond to the question asking them if they were easily 
challenged by educators on labour-related matters. The responses of the participants are 
illustrated below by the frequency table which is interpreted below. 
 
Table 4.8 Female Principals easily challenged  
 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Yes 18 56.3 56.3 56.3 
No 13 40.6 40.6 96.9 
21 1 3.1 3.1 100.0 
Total 32 100.0 100.0  
 
56.3% (n=18) of female secondary school principals are easily challenged by subordinates in 
matters relating to conditions of employment, e. g. terms of  leave, rights, etc. 40.6% (n=13) 
of female school principals are not easily challenged on labour-related matters. The majority of 
female secondary school principals were easily challenged by educators who happen to be 
their subordinates on matters pertaining to their conditions of service. This is because females 
in general and female secondary schools principals in particular are not always exposed to the 
political domain. This is evident when one looks at influential positions occupied by executive 
females of various teacher unions, be it at branch, regional, provincial or national level. The 
chairperson‟s and secretaries‟ positions which are known to be influential positions are in most 
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instances held by men (SADTU diary, 2012). This is where elected teachers must defend 
members of teacher unions who transgress policies.  In the process they become familiarized 
with the legal framework that underpins teacher employment.  Female secondary school 
principals do not have enough time to read the pieces of legislation because they have an 
obligation to perform house chores after working hours. Figure 4.9 indicated that the majority 
of female secondary school principals have many children; therefore they do not have time to 
read all these documents that contain the pieces of legislation. They have to take care of 
children, as also their spouses. If the female secondary school principals do not have time to 
read these bulky documents they will not be in a position to defend them when they are 
challenged by their subordinates.  
  
4.4.21 The struggle of female principals to create balance between work and 
family. 
The participants were asked whether they created a balance between work and family. The 
responses were illustrated below by bar charts; interpreted thereafter. 
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Figure 4.13 The struggle of female principals to create balance 
 
According to the sample studied 50% (n=16) of the participants did struggle to create balance 
between work and family. The other 50% (n=16) of the participants did not struggle to create 
balance between work and family. Those female secondary school principals that are able to 
create balance may be single or may have supportive husbands. Those female secondary 
school principals that are not able to create balance may therefore have unsupportive 
husbands. In the literature review, some studies showed that women leaders faced challenges 
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of balancing their work as leaders in their organization with their family responsibilities as 
mothers and spouses. 
 
4.4.22 Low level of parental involvement in schools led by females 
The participants were asked to state the level of parental involvement in their schools. Their 
responses were illustrated by the frequency table; interpreted below. 
 
Table 4.9 Low parental involvement in schools 
managed by female principals 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Yes 16 50.0 50.0 50.0 
No 16 50.0 50.0 100.0 
Total 32 100.0 100.0  
 
According to the study sample 50% (n=16) of the participants stated that parental 
involvement in their schools was low.  In the same study sample 50% (n=16) of the 
participants‟ parental involvement was good in their schools. In those schools where parental 
involvement was low, there are still members of the community who mistrust the leadership of 
women. There are members of the community who still believe that the place of a woman is in 
the home, bringing up the children. In those schools where parental involvement was not low, 
community members are enlightened and the campaigns by the government for equity are 
well received. The high parental involvement in schools may be attributed to the good 
academic performance of that particular school. It is an undisputed truth that some female 
principals manage better than their male counterparts. 
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4.4.23 Highest education level of husbands of female principals 
The participants were asked to give their husband‟s highest education level. Their responses 
were illustrated below; interpreted thereafter. 
 
 
 
 
 
Figure 4.14 Female principal’s Husband Highest Education 
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The husband‟s highest education level of secondary education was 40.625%, followed by 
tertiary education that stood at 21.875%. The husbands with primary education and lower 
stood at 15.625%. Husbands with university education stood at only 6.25%. The majority of 
husbands of female secondary school principals had a secondary education. In African 
societies males are the ones who are breadwinners after the head of the family is deceased. 
After the demise of the head of the family, males in most instances are compelled to go out 
and search for employment either before or after having matriculated. These males received 
employment in the mines and in large industries in Johannesburg in Gauteng province. The 
general employment in large industries and mines did not require one to have a tertiary 
education. 
 
 
4.4.24 Satisfaction of participants with their jobs 
The participants were required to state their level of satisfaction with their jobs. Their 
responses were illustrated by the frequency table below interpreted thereafter. 
 
Table 4.10 Female principals satisfied with their jobs 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid No 14 43.8 43.8 43.8 
Yes 18 56.3 56.3 100.0 
Total 32 100.0 100.0  
 
According to the sample studied 56.3% (n=18) were satisfied with their jobs leaving 43.8% 
(n=14) not satisfied with their jobs. The majority of female secondary school principals were 
satisfied with their jobs. One of the reasons for female principals‟ job satisfaction is that the 
position of principal brings with it financial benefits. Also, the majority of circuit managers or 
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Education Developmental Officers (EDO‟s) are females; therefore it is easy for female 
principals to relate to these circuit managers. Circuit managers are people who hold principals 
to account for the functioning of their schools. 
 
4.4.25 Participants encouraging their children and friends to become principals 
The participants were asked whether they would encourage their friends and children to 
become principals. Their responses were illustrated below; interpreted thereafter. 
 
 
 
 
Figure 4.15 Female principals encourage friends to become principals 
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According to the sample studied, 56.25% of the sample stated that they would encourage 
friends or children to become principals. Some 40.63% stated that they would not encourage 
friends or children to become principals. About 3.125% were missing. The majority of female 
secondary school principals would encourage their children and friends to become principals. 
In table 4.10 the majority of female principals were satisfied with their jobs. If they are 
satisfied with their jobs it is easy for them to encourage children or friends. 
 
4.4.26 Work sector of female principals  
The participants were asked to state their work sector. Their responses were shown by the 
frequency table below; interpreted thereafter. 
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 Table 4.11 Female principal’s work sector 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid Privat
e 
2 6.3 6.3 6.3 
Public 30 93.8 93.8 100.0 
Total 32 100.0 100.0  
 
According to the study sample 93.8% (n=30) of the participants worked in public schools that 
are funded from the public purse. In the same study sample 6.3% (n=2) of the participants 
worked in the private sector. The majority of female secondary school principals worked in 
public schools. There are many public schools in the Qumbu education district and there are 
few private schools. Although the equity act applies to both private and public sectors these 
equity laws find expression in public schools. There cannot be many challenges faced by 
female secondary school principals in the private schools because the employment in private is 
not governed by these laws and any teacher committing misconduct is easily expelled.    
 
4.4.27 Female student’s submission to female principals 
The participants were asked whether female students submitted to their authority. The 
responses to this question are illustrated by the bar charts below; interpreted thereafter. 
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Figure 4.16 Submissive attitudes of female students to their female principals 
 
According to the sample study 81.25% submitted to the authority of a female principal. 
According to the same study sample 18.75% did not submit to the authority of a female 
principal. The majority of female students submitted to the authority of female secondary 
school principals. Female students easily identify with the female secondary school principals, 
being of the same gender. Some female secondary school principals are naturally strict and 
firm. Naturally, women in general and female students in particular are not people who usually 
cause havoc and they are known to be soft hearted. 
 
4.4.28 Male students’ lack of submission to female principals 
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The participants were asked to state whether male students in their schools were submitting 
to them or not. The respondents indicated their responses and the bar charts were used to 
show them; interpreted thereafter. 
 
Figure 4.17 Non-submission of male students to female principals 
 
According to the study sample 28.13% did not submit to the authority of the female principals 
and 71.88% of study sample did submit to the authority of female principals. The majority of 
male students submitted to the authority of female secondary school principal. Boys in these 
schools are highly disciplined and the schools adhere to school policies. Also it may happen 
that the schools have vibrant school governing bodies which make sure that the schools are 
well run. 
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4.4.29 Participants satisfied with their immediate managers 
The participants were asked whether they were satisfied with their immediate managers. The 
responses of participants were illustrated below using the frequency table and interpreted 
thereafter. 
 
Table 4.12 Female principals satisfied with 
immediate managers 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid No 11 34.4 34.4 34.4 
Yes 21 65.6 65.6 100.0 
Total 32 100.0 100.0  
 
According to the study sample 65.6% (n=21) of the participants were satisfied with their 
immediate managers and 34.4% (n=11) of the participants were not satisfied with their 
immediate managers. The majority of female secondary school principals were satisfied with 
their immediate managers. In table 4.10 it was revealed that the majority of these principals 
were satisfied with their jobs and one of the justifications was that the majority of circuit 
managers were female. It was stated that it was easy for female secondary school principals 
to relate to female circuit managers because they shared the same gender. Women in most 
cases see issues from the same angle and therefore one seldom finds disagreement between 
them. 
 
4.4.30 Participants’ support from their husbands 
The participants were asked to state whether they received support from their husbands. Their 
responses were illustrated using the following frequency table; interpreted thereafter. 
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Table4.13 Female principals given support by their 
husbands 
 
Frequenc
y 
Per 
cent 
Validity Per 
cent 
Cumulative 
Per cent 
Valid 0 7 21.9 21.9 21.9 
No 14 43.8 43.8 65.6 
Yes 11 34.4 34.4 100.0 
Total 32 100.0 100.0  
 
According to the study sample, 43.8% (n=14) of senior school principals were not getting any 
support from their husbands. This number included the number of divorced female principals 
who were not getting support from their estranged husband‟s. This is based on the 
questionnaires that were distributed to the female principals. The number of divorced female 
principals who responded to this question was seven (7). There are other seven was from the 
female principals who stayed with their husbands by so doing making a total of fourteen (14).  
According to the same sample study, 34.4% (n=11) were getting support from their 
Husbands. The majority of female secondary school principals did not get support from their 
husbands. 7 were missing. The majority of men are still preoccupied with patriarchal attitudes. 
The majority of men are cultural stereotypes and do not want to move with changing times. At 
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the homes of these female school secondary principals, the majority of men may not be 
assisting their wives in doing household chores. This adds to the burden of the female 
principal. This is echoed in the literature review by Whitehead and Kotze (2003, p.67) who 
stated that, although men increasingly expressed interest in a more balanced commitment to 
their work role, it was women who experienced the highest levels of conflict between work 
and family, because women were still expected to perform the bulk of family and household 
tasks and responsibilities. Bush and Kapaorou (2007, p.227) stated that in the Greek culture 
men still had the main responsibility for meeting the financial needs of the family, while 
women were responsible for family caring. Morrison (1999 p.354) revealed that in Trinidad 
and Tobago female principal struggled with reconciling the demands of their personal and 
professional lives. This problem of men not supporting their wives in dealing with household 
chores happens across the world. 
  
 
4.5 Discussion of themes 
The author identified themes from the data analysis and interpretation. The themes are 
discussed below: 
 4.14 Codes, Categories and Themes 
Code Category Themes 
 
1.Biographical  
Data. 
-Majority of principals are between ages  
45 and 55 years. 
- Most of them were born in Qumbu and  
 reside in rural areas. 
-All principals are  South Africans and are 
Black. 
Black principals of varying 
ages 
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2. Experience - Majority of principals generally have much 
 experience 
 
-Principals have gathered a vast amount of 
 Teaching experience. 
-These principals have gathered experience 
as principals in Qumbu schools. 
The principals have vast  
Experience as teachers  
 and managers 
3. Insubordination - Male and female students submitted 
 to the authority of female principals  
-Teachers defied principals  
-Teachers challenged principals  
Insubordination of teachers. 
4.Acceptance -Half of the principals experienced low 
parental involvement. 
Low parental involvement in 
schools‟ activities. 
5.Satisfaction with 
Own work 
The participants were satisfied with 
their jobs and with their immediate  
managers; as a result they would encourage 
their children and friends to be teachers. 
General satisfaction with own  
work 
 
6.Interference in  
Managerial duties 
- The  work overload for principals from  
home spills over to the work environment and 
  vice versa. 
-Majority of principals are not supported by  
their husbands. 
 
Female school 
Principal‟s work encounters 
Interference by family duties. 
7. Husband‟s  
Highest  
-Majority of husbands were of  a secondary 
 education level. 
Most principals are married  
to 
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Education level 
And marital status 
 
-Majority of principals were married. males who are not teachers.  
 
 
4.5.1 Black principals of varying ages 
The majority of principals were aged between 45 and 55 years. These principals were in the 
middle of their years and careers. 
 
4.5.2 Low parental involvement in school activities 
Half of the principals reported a low parental involvement in schools. There may be reasons 
for this low level of involvement. Parents from rural schools are not yet convinced, because of 
their African culture, that a female can head an institution. 
 
4.5.3 The principals have vast experiences as teachers and principals. 
Most of the principals have gathered experience over the years both as teachers and as 
principals. This means that before these teachers became principals they were long-serving 
members of the teaching fraternity.  
 
4.5.4 Insubordination by teachers 
The study revealed that the majority of male educators defied the authority of female school 
principals. These male educators are fraught with patriarchal attitudes.   
 
4.5.5 General satisfaction with own work. 
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In the study it transpired that the majority of female school principals were satisfied with their 
immediate managers. The study also revealed that the female principals would encourage 
their friends and children to be teachers.  
 
4.5.6 Marital status of female principals and non-professional husbands 
In the study it emerged that the majority of principals were married to non-professionals with 
only secondary education, i.e. matriculation. 
 
4.5.7 Interference of principals’ work by household chores 
The majority of principals are not supported by their husbands at home and principals carry a 
huge work overload. These men come from an environmental background that differentiates 
the roles and responsibilities of males and females. 
  
 
4.6 CONCLUSION 
This author presented analytical procedure; data presentation; data analysis and 
interpretation; and lastly discussion of themes. There were important conclusions arrived at, 
such as that male teachers found it difficult to submit to the authority of female principals. 
Half of the sample study revealed that they did not receive support from their husbands. The 
majority of female principals were easily challenged by teachers on labour-related matters. 
The following chapter presents findings and recommendations. 
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CHAPTER 5 
DISCUSSION OF FINDINGS, SUMMARY AND RECOMMENDATIONS 
  
5.1 Introduction 
The last chapter presented the results of the research and conclusions arrived at. The primary 
objective of the chapter was to flesh out the findings and forward the recommendations. The 
items dealt directly emerged from the questionnaires and responses to these. This chapter 
presents the list of findings; discussion of findings; implications of the findings to the problem; 
recommendations; limitations encountered during the study; and a conclusion. 
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5.2 List of findings per variables in the instrument 
5.2.1 Most of principals are aged between 46 and 55 years. 
5.2.2 The majority of principals are born in Qumbu. 
5.2.3 All principals are black. 
5.2.4 All principals are South Africans.  
5.2.5 Most principals are non-smokers 
5.2.6 Most principals are non-drinkers. 
5.2.7 All participants are qualified teachers. 
5.2.8 Most principals have a great deal of experience. 
5.2.9 The majority of principals travel a distance less than a kilometre to school. 
5.2.10 Most principals are married. 
5.2.11 The majority of principals have young children.  
5.2.12 Most principals reside in rural areas. 
5.2.13 Many principals use their own cars when commuting to work. 
5.2.14 The majority of female secondary school principals have experienced defiance by male 
subordinates. 
5.2.15 Half of the number of female secondary school principals struggle to create a balance 
between work and family. 
5.2.16 Half of the female secondary principals had received little  parental involvement. 
5.2.17 Both female and male students submit to the authority of a female school secondary 
principal. 
5.2.18 The majority of female secondary school principals are satisfied with their immediate 
managers and would encourage friends and children to become educators. 
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5.3 Discussion of individual findings 
Finding 1 
Principals’ ages 
According to the sample studied, 50% of the total sample was aged between 46 and 55 years. 
The majority of principals are between the ages of 46 and 55 years. These principals are not 
young and have gathered much experience in the teaching profession. They will soon 
approach retirement age and replacements for them will be imperative. 
Finding 2 
Place of birth 
According to the sample studied, 68.8% of participants were born in Qumbu. The study 
revealed that the majority of principals were born in Qumbu. The SGBs of these schools 
doubtless recommended teachers whom they knew, for consideration in the post of principal. 
The SGBs would have required the candidate to be experienced.  
Finding 3 
Ethnicity of principals 
According to the studied sample, 100% of the principals were Black. These principals are 
familiar with the country and understand the value systems and traditions of the country. 
There would be little, if any, conflict of culture among the participants, learners and the 
communities. 
 
Finding 4 
Nationality of principals 
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According to the studied sample all the participants (100%) were South Africans. No foreign 
nationals took part. These principals are not new to the environment which they serve; they 
have been serving as teachers long before they became principals. 
Finding 5 
Drinking habits of principals 
According to the sample studied, 96.9%, the majority, of principals did not imbibe. The 
participants were females: in an African culture, it is a disgrace for a female to overindulge in 
alcohol, if to drink at all.  When women overindulge, they risk exposure to many 
environmental and social dangers. 
Finding 6 
Smoking habits of principals 
According to the study sample studied, 96.9%, or the vast majority of principals did not 
indulge in smoking. The participants in this study are females:  in an African culture a female 
who smokes is an embarrassment to her community; subsequently she loses the respect of 
the members of the community. 
Finding 7 
Qualifications of teachers 
According to the sample studied, 96.9%, or the majority, of principals had teaching 
qualifications.  Many female teachers started teaching without having their matriculation; after 
1994 the government set new standards. Every teacher who did not have a matriculation 
certificate and a professional teaching diploma was deemed professionally unqualified. After 
1994 the Department of Education introduced programmes that compelled teachers to 
upgrade their qualifications, such as the National Professional Diploma in Education (NPDE). 
Those that did not have their matriculation certificate were encouraged to enrol for a study 
course. 
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Finding 8 
Principals’ experience  
The study depicts that these principals have long been serving the teaching fraternity as 
teachers. It is not surprising today to find them as principals of schools. The SGBs of those 
schools required an experienced candidate for the position; the SGBs were serious when they 
were looking for principals. They did not wish to risk the future of their children. 
Finding 9 
Travelling distance for the principals 
The study showed that the great number of principals travelled a distance of less than a 
kilometre to school. In table 4.1 of this study it transpired that the majority of principals reside 
in the rural areas. Chapter 3 of this study, under research sites, indicated that the majority of 
these schools are situated in rural areas.  The majority of principals are married; they have 
built their homes near the schools.  
Finding 10 
Principals’ marital status 
It has been revealed by the study that most principals are married: women of that age are 
usually married. The majority of men do not want to marry someone unemployed or without 
recourse to an income which can swell the budget. Men in general do not wish to be depended 
on financially.  Children that are brought up in a sound financial environment usually prosper 
in life; and it is gratifying to parents to see their children thriving. 
Finding 11 
Family social responsibilities  
The study shows that most principals in the study have many children. It may happen that 
they have biological and non-biological children under the same roof. This kind of arrangement 
adds the burden of house chores to be done by the principal at home. Caring for the extended 
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family is the norm in an African context. Raising extended family members has a direct impact 
on the budget of the household. Living together under one roof encourages family members to 
have „ubuntu‟ which is the characteristic that we identify with as Africans. 
Finding 12 
Effect of rural residency on principals 
It transpired from the study that the majority of principals reside in rural areas, where the 
majority of schools are situated. The research site in chapter 3 of this study concurs with the 
above statement: most schools that participated in the research are situated in rural areas. 
The majority of principals travel less than a kilometre to their place of work. They can hardly 
ever travel a distance less than a kilometre to work if they reside in urban areas. The majority 
of the principals are married; therefore they have established their households near their 
places of work. This also helps with the family finances. 
Finding 13 
Mode of transport used by principal 
The study showed that most principals used private cars to and from school: the position of 
principal comes with monetary benefits. It is easy for them to buy cars and given that they 
travel to work a distance of less than a kilometre they save money. The role of a principal 
demands that from time to time a principal visit the District Education Office for various 
purposes. When a principal does not have his/her own vehicle, it becomes difficult to carry out 
such duties. 
Finding 14  
Relationship between the principals and staff members 
It has been revealed in the study that most subordinates do not cooperate with the female 
school secondary principals: a large number of male educators found it difficult to submit to 
the authority of female principals. In frequency table 4.7, 56.3% (n=18) of male educators did 
not submit to the authority of secondary female principals. This non-cooperation may result 
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from male educators‟ being fraught with patriarchal attitudes from their communities. Male 
domination in this society has been there from time immemorial; it will take a long time for 
males to become used to the idea that females also have the abilities to manage. It was also 
noted in the study that the majority of males and females do not have confidence in the 
leadership of a female. It is surprising that females do not have faith in the leadership of other 
females. Coronel, Moreno and Carrasco (2010, p.156) supported the above statement by 
saying that sometimes, it is female colleagues who have least valued and supported the 
female principal‟s work. This is evident in the political, social, and church formations where 
women would not elect other women to lead them; instead they would opt for a male leader. 
This assertion is supported by the centenary celebrations of the ANC that are in full swing as 
the researcher undertakes this study in 2012. Members of the ANC have been diverse in terms 
of age, gender, colour, race, etc. but only male presidents have been voted in from 1912 to 
2012. This kind of mentality both in males and females would be cascaded and filtered down 
to the school setting. 
Finding 15 
Challenges posed by subordinates on labour-related matters. 
It transpired from the study that female school principals are challenged by their subordinates 
on labour-related matters. Table 4.8 shows that 58% (n=18) of the principals agreed that they 
are easily challenged on matters relating to labour issues: labour matters are provided in bulky 
documents for principals to read.  Female secondary school principals do not have sufficient 
time to read these bulky documents because they are subject to enormous workloads both at 
work and at home. This makes them vulnerable when an argument ensues regarding labour-
related issues. If the female secondary school principals are not conversant with these issues 
the educators will capitalize on this ignorance and advance their interests. In doing this, 
political issues of the school are elevated above core matters. 
Finding 16 
Acceptance of female secondary principals by the community 
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Half of the study sample revealed that female principals were not accepted by the 
communities, leaving the other half well received. This is evidenced by the amount of parental 
involvement in the schools led by female secondary principals. Figure 4.9 depicts that of 32 
participants, 16  (50%) said that parental involvement was not satisfactory. This fifty-fifty per 
cent situation shown by the frequency table indicates that female secondary school principals 
are not fully accepted by their communities. Coleman (2003, p.18) stated that being a woman 
and a principal is a very different experience from being a man and a principal. Coleman 
further stated that the sexist attitude from colleagues and peers is strong and women leaders 
face stereotypical assumptions about their abilities from staff, governors, parents and 
students. This may be caused by a number of factors within the community such as their not 
yet being convinced that women can take a leading role in an institution of learning. In an 
African culture therefore in the participant‟s culture, a woman is not expected to address 
audience that includes males.  In a school setting the parents‟ meetings would include males. 
The question of attire could also be a factor. Females are generally subjected to scrutiny in 
their choice of dress.  Today‟s single and divorced female secondary school principals often 
wear trousers to work, which could lead to offence being taken and opprobrium being levelled 
towards the principal. 
Finding 17 
Interference by family duties 
Half of the female secondary principals struggle to create a balance between work and family.  
Household chores are expected to be performed by females only. According to the African 
culture a man who takes orders from a woman is not strong enough to be called a man.  He 
cannot be given excessive responsibilities of a domestic nature. Phendla (2004, p.58) 
confirmed the above by stating that women are still expected to do chores while husbands sit 
and read newspapers. She goes on to state that the women‟s cultural background has taught 
them to want to satisfy their partners at the expense of their own happiness.  
Finding 18 
Support from the principals’ husbands. 
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The study revealed that the majority of female secondary school principals stated that they did 
not receive any support from their husbands. Figure 4.13 bears testimony to that effect, as it 
showed that 14 out of 25 participants agreed that they did not receive support from their 
husbands.  It therefore becomes difficult for husbands to be empathetic with their spouses 
because they are not familiar with the intimate details of an educator‟s school routine. In rural 
communities men have their set of duties that differs from the women‟s sets. Culturally, these 
husbands are not expected to perform women‟s duties and they end up not supporting their 
wives in their role of principal. 
 
5.4 Discussion of the general findings 
 
The study also revealed some findings that are general but that constitute an integral part of 
the study.  They are important because they premise the main findings that are linked to both 
research questions and objectives of the study. These findings have been fused together and 
are discussed below. 
General Finding 1 
Principals of varying ages 
The majority of principals were aged between 45 and 55 years. These principals were in the 
middle of their ages and careers. They are not far from the retirement age of 65 years. The 
majority of schools have principals that have been teaching for a long time. It transpired from 
the study that the majority of principals reside in rural areas and many of them were born in 
the rural area of Qumbu. 
General finding 2 
Low parental involvement in school activities 
Half of the principals reported low parental involvement in their schools. One reason may be 
that the schools lie in rural areas; many parents in rural areas are not used to having females 
take up a leadership position. There are still many male chauvinists in the communities where 
 
 
78 
 
these female principals work. The majority of parents in rural areas are also sensitive about 
the way in which females dress. Some of the more modern female principals dress in trousers 
when addressing parents‟ meetings; something perceived by many rural elders as a disgrace. 
The parents that serve on school committees, such as the SGB do not get incentives for their 
assistance. In turn they often use their own resources, thus developing a negative attitude 
towards school activities. This attitude cascades onto other parents, who then develop 
negative attitudes towards schools. Generally, black parents are not used to a situation 
wherein they are obliged to take a central role in the education of their children. 
 
 
General finding 3   
The principals have vast experience as teachers and principals. 
The majority of principals have gathered experience over the years both as teachers and as 
principals. This means that before these teachers became principals they were long-serving 
members of the teaching fraternity. Before 1994 the majority of females were not encouraged 
to take up the position of principal. 
General finding 4 
Insubordination by teachers 
The study revealed that the majority of male educators defied the authority of female school 
principals.  These male educators are fraught with patriarchal attitudes.  African rural 
communities are still full of cultural stereotypes and there is a possibility that these male 
teachers are sons of parents who cling to cultural stereotypes. These male teachers are 
brought up by parents with ingrained prejudices; they therefore parrot the beliefs of their 
parents. The rural communities in which the principals teach are male dominated. 
General finding 5 
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Female principals easily challenged by teachers 
The study indicated that most principals were easily challenged by their subordinates. Some of 
the principals manage teachers that are unionized and these teachers challenge principals on 
union matters. In most instances these principals do not serve on the structures of the union 
because they are the extended arms of the Department of Education. Secondly, these 
principals are overloaded with managerial duties and do not have time to attend union 
activities. In the structures of the union, conditions of service are discussed at length. 
Teachers that serve on these structures of the union tend to challenge principals on labour 
issues in defence of other members. Principals are not always conversant with the conditions 
of service issues and teachers capitalize on this and defy the principals. The majority of female 
principals are regarded as people who do not like to read these bulky documents containing 
labour-related matters and as a result they become vulnerable when these documents are 
discussed. 
 
General finding 6 
General satisfaction with work and management 
In the study it transpired that the majority of female school principals were satisfied with their 
immediate managers. The schools in the district are divided into a number of schools called 
circuits; each circuit is managed by a circuit manager.  The majority of circuit managers 
(immediate managers) were also females, making it is easy for other females to relate to them 
when interacting with each another. Secondly, the approach of women is not the same as that 
of men; women use a softer approach in dealing with their subordinates. These principals are 
satisfied to the extent that they would encourage their children and friends to become 
principals. 
General finding 7 
Marital status of female principals with non-professional husbands 
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The study revealed that the majority of principals were married. It also transpired that most of 
husbands of principals had secondary education, i.e. matriculation. In the culture of both 
researcher and participant, after the death of the head of the family, usually a man, young 
males are expected to become breadwinners.  Young males are therefore compelled to seek 
employment in the mines and industries of the Gauteng province of South Africa. In this way 
the majority of young males miss the opportunity of furthering their studies after 
matriculation. Females gain employment where these young males hail from and in this way 
their relationships, often leading to marriage, may be established.  The majority of these 
principals reside in the same rural areas where these schools are and they have established 
their home bases near the schools. In this study it was reported that the majority of principals 
reside near their places of work. 
General finding 8 
Interference of principals’ work by household chores 
The majority of principals are not supported by their husbands at homes and female principals 
carry a heavy burden of work. These men have grown up in an environment that restricts 
them from doing duties that are traditionally known as women‟s duties. They come from an 
environment that differentiates the roles and responsibilities that are supposed to be 
performed by males and females. In this kind of arrangement a male who performs duties that 
are traditionally female is described as a weak man. Seeing that no man wishes to be 
described as a weak he does not assist his wife and allows suffer a great deal. If the principal 
takes home a piece of work to finish up she cannot always complete this work because of 
household chores that must be attended to, therefore she does not always meet the demands 
of her job. When at school she is a mother to her children: sometimes she will be told that her 
child is not well. She cannot delegate that function because the function of raising a child is 
the sole responsibility of a female. 
 
5.5 Summary of the study 
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The study was aimed at investigating the challenges faced by female secondary school 
principals in the Qumbu education district. The researcher started by stating the background 
and the introduction of the study. The background alluded to the problems encountered by 
women in the management of schools and their underrepresentation in positions as principals. 
The background of the study also revealed that women were encountering almost the same 
problems in managing schools across the world. The underrepresentation of women in the 
position of principal also emerged from the study; this in most countries of the world. In order 
to achieve the required objectives of the study the following main research question was 
posed: What are the challenges faced by female secondary school principals in the Qumbu 
education district? The main research question was broken down into the following three 
manageable research sub-questions as follows: 
1. To what extent do female and male teachers cooperate with the female principal? 
2. Are female principals accepted by their communities? 
3. Do female principals encounter interference in their work from the family? 
Objectives were subsequently formed from these three research questions. The method that 
was used to elicit data from the participants was the quantitative research method. The 
findings indicated that female secondary school principals are faced with some challenges in 
discharging their duties as they are defied by their subordinates. They are challenged by their 
subordinates on matters relating to labour. This does not paint a good picture about what is 
occurring in schools that are managed by female principals. The data indicated that there is no 
collaboration and cooperation between the principals and the teachers. This is not a conducive 
environment for education to take place and this would result in conflict being a central issue 
in these schools. Another important finding was that the female principals struggled to create 
a balance between work and family. This situation was aggravated by the fact that most 
principals were not supported by their husbands at home. This led to the work of the 
principals being interfered with by their family responsibilities. It also transpired from the study 
that the principals were not well received by the communities they served. This was confirmed 
by the low parental involvement that was reported by fifty per cent of the participants. This 
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low parental involvement will have a negative impact in the governance of the schools. The 
absence of good governance in these schools can lead to the collapse of the schools. 
 
5.6 Implications of the findings to the problem 
The findings of this study have important implications for the problems. The majority of these 
female principals are near retirement age within no time. The Department of Education will in 
the near future be drained of these experienced principals. The teaching fraternity will lose 
these the skilful principals. At this stage the Department of Education will be under obligation 
to hire the services of new principals. In the study it has transpired that most schools are 
characterized by insubordination, and principals are easily threatened by their subordinates. 
This implies that these schools will be in turmoil and conflicts will be the order of the day. The 
teachers will advance their interests and this could lead to unending meetings. The teachers at 
school will start to disrespect and undermine the principal and a peaceful working atmosphere 
will be an unrealized dream. This situation could ultimately defeat the noble cause of 
education. The core business of learning and teaching will be detrimentally affected and the 
schools could then become dysfunctional.  
In the study it was revealed that the female principal hardly ever achieved a balance between 
work and family. The principal will experience an overload of duties both from work and 
family. Work will accumulate and spill over to home. According to the findings the principals 
are rarely supported by their husbands. This prevailing situation may exert enormous 
unnecessary pressure on a female principal and as such, she may be perceived by many 
people as ineffective.  
It transpired from the study that schools encountered low parental involvement. This will 
negatively affect the governance of the schools, parents being the most important 
stakeholders. When few parents attend meetings important decisions will be negatively 
affected. When decisions are taken they may not find expression because some decisions need 
parents to help with the implementation.  Schools will be unsafe because parents refuse to 
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look after them. Schools will be exposed to vandalism because parents will not own the 
schools. In the African culture, particularly in the rural areas where the research schools are 
located, a woman wearing trousers is seen as revealing her private parts, thus seducing men. 
As a result, the elders of the community may not attend such meetings led by a woman in 
trousers; this would lead to low parental involvement in school-related programmes as the 
wearing of trousers by women is considered a disgraceful. In the study it appeared that the 
majority of principals were born in Qumbu. This may indicate that the SGBs are fraught with 
corruption and nepotism. 
 
5.7 Recommendations 
Data analysis has revealed some variables relevant to the challenges facing female secondary 
school principals. These variables were mentioned in the discussion of findings. In the 
following paragraphs almost all the variables and facts that stemmed from the discussion of 
findings have been fused together into the following recommendations. 
 
Recommendation 1 
Replacement strategy 
Many participants are aged between 46 and 55 years. The researcher recommends that the 
Department of Education have a strategy in place to fill the posts of those principals who will 
before long become of retirement age. The department should also prepare a budget that will 
capacitate new female incumbents. 
Recommendation 2 
Team-building workshops and punitive measures 
With regard to acts of insubordination by male teachers as experienced by female principals, 
the developmental approach may be followed whereby the Department of Education may 
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organize team-building workshops. The workshops should be accommodated outside the 
premises of the working places. This workshop should be attended by all the male educators 
and the entire school management team (SMT) of the schools concerned. 
When cases of misconduct are reported to the district office by the female secondary school 
principals, the departmental officials must take punitive measures against the teachers who 
commit misconduct. On a broader scale the Employment of Educator‟s Act no. 76 of 1998 
(EEA) should be amended because at present it is lenient towards teachers. 
Recommendation 3 
Women’s conferences for empowerment in leadership 
With regard to female secondary school principals‟ challenged on labour-related matters, the 
education district should organize women‟s conferences within each circuit. The purpose of 
this workshop would be to elucidate the often obscure tomes that contain the legislative 
framework and expose women to different leadership styles. These conferences should be 
spearheaded and facilitated by the circuit managers. Also, prominent women leaders from 
other educational groups may be invited to be guest speakers who could encourage these 
principals. The constitution of the republic of South Africa, Basic Conditions of Employment Act 
document (BCEA), Employment Equity Act (EEA), Labour Relations Act (LRA), Policy handbook 
for educators, school management files and any other relevant document containing pieces of 
legislation should be among the documents that may be discussed at length. Female 
secondary school principals should also be exposed to different management and leadership 
styles. 
Recommendation 4 
Workshops advocating women’s rights 
To aid the female principals to balance pressures from work and from family, the Department 
of Education may initiate workshops that include both principals and their husbands. These 
workshops may be termed „Men as Partners‟, because they would explain how men can 
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become good partners. The purpose of these workshops would be to place more emphasis on 
how men can assist women in the responsibilities and duties that previously were assigned to 
women, i.e. household chores. The workshops may also delineate to men the new rights of 
women, assisting in educating men on their new roles in the family and in the community. 
The Department of Education should also employ support staff in order to minimize the heavy 
workload experienced by female principals. The Department of Education should employ 
support staff such as administrative clerks, financial clerks, cleaners, securities, etc. 
 
5.8 Limitations encountered during the study 
Some of the participants were unwilling to partake in the study and had to be convinced of its 
importance. The majority of schools were scattered across the district and the researcher 
struggled to reach them. This made the task of dispatching questionnaires expensive because 
the researcher had to give incentives to his agents. As a result, the researcher did not meet 
some participants in person and was not able to sum up the attitudes of the principals. The 
researcher is a full-time employee of the Department of Education and it was not easy for him 
to be constantly absent from his place of duty.  Some participants did not return the 
questionnaires and that affected the findings of the study. The researcher would like 
subsequent researchers to explore the views of the parents regarding the principal‟s leadership 
style. Another area that was not covered was the perceptions of the circuit managers who deal 
with principals and could offer an opinion on how schools could make better progress in terms 
of the research topic. The students were not interviewed and it is the researcher‟s view that 
they are a rich source of information. The governors of the school have been ignored by the 
research; it would be proper for subsequent researchers to pay attention to them. These 
parents could, in combination with school staff have their opinions elicited on the research 
topic. It would also be important for later researchers to examine the relationship between 
principals and business people and the attitudes of the latter towards secondary school 
principal 
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5.8 Conclusion 
The researcher in this chapter presented the discussion of findings, summary of the study, 
implications of the study, recommendations and limitations of the study. The findings revealed 
some important challenges faced by female principals when they are at the place of work. The 
recommendations that came were informed by the findings of the study. There must be 
speedy solutions to the problems encountered by the female principals. It is not only the 
department of education that must provide solutions to the problems but also the communities 
have to change their attitudes towards women. 
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      Sulenkama J.S.S. 
          P.O. Sulenkama 
          Qumbu 
          5180 
          15 September 2011 
 
The District Director 
Qumbu education District 
Qumbu 
 
Madam 
 
SOLICITING PERMISSION TO CONDUCT A RESEARCH 
 
I am a master‟s degree student at Walter Sisulu University majoring in Educational 
Management and Policy. I am begging you to grant me permission to conduct a research in 
selected schools of Qumbu education district in order to fulfill the requirements of this 
degree. 
My research topic is: INVESTIGATING CHALLENGES FACED BY JUNIOR AND SENIOR 
SECONDARY FEMALE SCHOOL PRINCIPALS. I will send questionnaires to the selected schools 
to be filled by school Principals. The findings will only be used for academic purposes and will 
be kept confidentially. 
 
Your colossal co-operation will be highly appreciated in this regard. 
 
Yours truly 
J. SOBEKWA (Mr.) 0833627403 
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